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Executive Summary

This report contains the findings from a qualitative exploration into Arts, Humanities and

Social Sciences (AHSS) student’s perception of the skills they have and use, the value of

those skills and the resources they might need to help them develop/recognise those skills

in the future.

Defining skills:

AHSS students largely define skills as being abilities, tools or assets that have a use
or purpose

They commonly cited essay writing, critical thinking and working to deadlines as
skills gained from their course

Having more ‘confidence’ was also frequently mentioned as gained from both their
course and as a by-product of going to university

Feeling that AHSS courses require good oral and written communication skills and
the ability to think critically about information and sources

This leads to a core skill set shared by most AHSS students around being open
minded, self-reflective, thinking critically and communicating

AHSS students deem these skills as valuable in helping them to make more informed

decisions and in interactions with different groups people

Life skills:

AHSS courses are thought to have helped students with soft skills e.g. being open
minded, confident and not taking things at face value

Improved communication skills as a result of team work and group presentations
and practical skills such as time and task management have also helped in their
daily lives

Being able to think critically is a core skill that has helped them to become a better
citizen with an increased desire to positively impact/give back, to educate others

and create more meaningful work also being cited

Employability skills:

There is general agreement that students take AHSS courses because of a love for,
or enjoyment of, the subject they chose, rather than picking it with a specific career

path in mind
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Most felt that their course leaves them open to many different career paths due to
having transferable skills

Most felt that they already have many of the skills they would need for their chosen
career but believe they can always build on them

Students believe employers are looking for good communicators, someone who is
adaptable and a team player

A strong CV/covering letter, demonstrating skills at interview stage and taking a
proactive approach in societies or on their course were the main ways they would

demonstrate skills to employers

Resources:

AHSS students recognise that there are already a lot of resources to help them but
just need to make more use of them
A high proportion have not used career services. Of those who had, some found
them helpful for basics like CV writing, whilst others felt they could be improved by
being more tailored/personalised
Sources of advice and guidance used included: doing own online research,
employability modules, employability award schemes, mock interviews, 1-2-1
sessions, workshops and careers fairs
Generally high awareness of the skills they have but would like more resources
related to:
— How to demonstrate or highlight their skills
— Tailored or personalised information on career paths/finding specific jobs
related to their skills/qualifications
— Talks from graduates/alumni who did their course to see how their skills can
be used in future roles and career routes available
— Clarification within courses about what skills will be gained from each module
and how they can be used
Some expressed concern around having too much information as they don’t want to
be overwhelmed or for it to get lost amongst other material disseminated during

their time at university
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Aims and Objectives

This research was commissioned by the British Academy in order to understand more about students
studying Arts, Humanities and Social Sciences (AHSS), the skills they have gained from their course,

the skills they perceive they have and use and what resources or support they would like for the future.

Methodology

This project was commissioned by the British Academy as a qualitative piece of research with a view
to understanding more of the detail behind AHSS student’s understanding of skills, what skills they

think they have and the value of those skills.

NUS conducted four online focus groups lasting approximately 1 hour each, running in the week
commencing Monday 5% June 2017. The groups were broken up by the student’s current level of study
e.g. Group 1 - Postgraduates, Group 2 - Final year undergraduates etc. A mixture of demographics

within each group was then selected in order to give a more full and varied perspective.

A discussion guide designed by NUS in consultation with the British Academy was used to structure the

conversation within the online groups and cover the core objectives of the research.

The focus groups were made up as follows:
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Monday 5=
June 2017

Tuesday &
June 2017

Wednesday 7th
June 2017

Thursday 8=
June 2017

Reading this report

Postgraduate

Final year
undergraduates

2nd & 3rd (not in
their final year)
undergraduates

1t year
undergraduates

Communication, Media, Film and Cultural Studies
Business, Management and Administrative Studies
Linguistics

History

Education

Dance, Drama and Performance

English Language or Literature

Other: System Dynamics

Histary

Film and television

Education

Area Studies

Law

Business, Management and Administrative Studies
Languages, Culture and Societies

Music

Linguistics

Philosophy

Languages, Culture and Societies

Politics and Internaticnal Relations
Communication, Media, Film and Cultural Studies
History of Art, Architecture and Design

Education

Dance, Drama and Performance

Music

Dance, Drama and Performance
English Language or Literature
Sociology

Creative writing

Creative arts & design

Education

English Language or Literature
Palitics and Internaticnal Relations
Anthropology

Greater London

Marth Wales

Yorkshire & The Humber
South East

Morth West

East Midlands

Maorth West

Greater London

West Midlands

Yorkshire & The Humber
South East

East of England

South East

Greater London
Yorkshire & The Humber
East Midlands

Morth West

Maorth West
Wales

South West
West Midlands
South East
Greater London

5 x Male
5 x Female

5 x Male

4 x Female

1 x Prefer not to
say

4 x Male
5 x Female

5 x Male
5 x Female

This report has been broken down into sections based on the core objectives that structured the design

and flow of the discussion guide used in the online groups. Within each section, key themes have been

pulled out with relevant quotations to support findings included in quotation boxes. A summary of the

main themes within the findings is also included.
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Section 1: Defining skills

This section explores what AHSS students understand about ‘skills’, how they define

them and which skills they believe they have.

1.1 What do we mean by skills and how do AHSS students define them?

AHSS students largely define skills as being abilities, tools or assets that have a use or purpose. Most
commonly they see that use or purpose as helping you to achieve a goal or being able to do
something. Across all groups, students felt that skills are most often developed through experiences

and learning and are then honed or improved over time.

An array of different skill categories were mentioned amongst AHSS students, with hard skills being
defined as more tangible, such as being able to write essays, and soft skills being less tangible such

as social skills.

Defining skills: Figure 1

What are skills and how would you define them in general?
S

- Described as abilities /tools “The abiliies and fools you “The ability to be able to do something.”
/assets have/develop rather than the things you (Final Year, Female)
krow about your subject.” (Postgrad, Malg) ~
- Skills must have a use/ — — ﬂ
purpose/ application “A skill 15 a positive trait that you have at ‘I would define skills as an aspect of
your disposal that is likely to help you everyday life that is ‘useful” or
achieve goals.” (1= Year, Male) bheneficial " Final Year, Male)

= Gained through
experiences, learning,
practice and repetition

= Developed, improved and
honed over time

1

“Skills to me means the ability to do
something well, usually as a result of a
lof of practice and time.” (1= resr, Malz)

“Skills are abstract things you acquire
through knowledge and practice, which
you hone and improve over fime.” 2= & 2=
“fear, Female)

—
[~

= Types of skills: Practical,
hard, soft, creative, social,
natural and developed

“Skills could range from: emplayability,
subject knowledge, critical thinking, writing
skills, oral presentation skills for confidence

etc ” Postgrad, Female)

H

“Hard skills — capabilities that are tangible
such as the ability to write, draw, cook.. Soft
skills — less tangible, like how you
communicate with others, time management,
team work " @ & 3% Yesr, Female)
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1.2 What skills do AHSS students believe they have?

When asked which skills they think they’ve learnt through their degree course, as well as on a
day to day basis, a number of different skills were mentioned by AHSS students. For the purposes

of evaluation, we have grouped these into sub-categories as outlined in figure 2.

Of skills more specifically related to their degree course, essay writing, critical thinking and
working to deadlines were key skills described, with many AHSS students believing that having
the ability to evaluate the reliability and usefulness of information they have access to as highly

valuable skills both on their course and in daily life.

Defining skills: Figure 2

Now think about yourself for a moment. What skills do you think you have?

Professional
skills

Character
based skills

Collaborative
skills

Communication
skills

Organisational
skills

Analytical
skills

Daily life skills

Presenting + Time + Team work + Confidence Critical Leadership Budgeting
Essay Writing management + Socialising +  Self thinking Megotiating Cooking
Emailing +  Prioritising + Interpersonal awareness Researching Industry Living
+ Planning skills +  Motivation Interrogating specific skills independently
+  Working to + Sharing + Assertiveness Balancing
deadlines knowledge / + Diplomacy information
ideas + Good manners
—
« think | have excellent “I think I've learned to interrogate information better at “Practical skills for “My time management
essay writing skills that university, learning not to take anything at face value, example the ability to and self discipline filter
have been developed at plus I've developed a far greater self-awareness which | live independently...." into daily life.. .| have the
Uni® (Einal Year, Male) really value. | know my interests and my limits better now (2 & 3" Year, Male) ability to know when fo let
than | dfifgfore_ " (Final Year, Male) others speak and have

“Organising my thoughts and
expressing them
clearly/coherently, honed by

b,

“Listening skills, writing, critical thinking,
negotiating skills, team working,

“Time management & ability
to prioritise tasks — from
work, uni work, household

their say/voice.. Definitely
something | am now
aware of, and I think my
other skills filter into this

foo — the crossover is
usefull” (1% Year, Male)

—_—

organisation, eating healthy on a
budget, importance of exercise in
relation to life stresses.” (Postgrad, Female)

Jjobs & day to day tasks (2 &

essay writing for my degree.”
37 Year, Female)

(Postgrad, Female)

&

—

Frequently cited across all groups was ‘confidence’, with AHSS students describing it both as an
attribute e.g. being more confident in general, and a skill with an application e.g. becoming more
confident to stand up and present in front of others. Interestingly, explanations of how
confidence was gained did not necessarily pertain to it being a specific skill learned through their

degree course, with many referring to it as more of a by-product of going to university in general.
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Case study on confidence....
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“Societies are so helpful for developing
social skills and confidence. And these
soft skills are easily transferable into the
career world.” (1= Year, Male)

B

“I think that confidence is commonly
seen as a personality frait but | believe
it to be a learned skill that is useful
across an academic career or in day fo
day life.” (19 Year, Male)

2nd & 3rd Years (Not

final year)

—y |

Postgraduates

“Participation in seminars &
seminar presentations have
improved confidence,
communication & public
speaking.” (2m & 3™ Year, Female)

My communication skills
have increased, as has my
confidence.” (Final Year, Male)

h—_w

“I think I've become a better
writer, and more confident
presenter as part of my
degree.” (Postgrad, Male)

“My confidence in presentations has
increased over the past year and | hope
to confinue that over the next few years at
university.” (1% Year, Female)

“Confident communication. . |
have found that being able to
be confident, back things up
with facts and think on my
feet is helpful in almost every

situation | find myself in.” (2
& 3™ Year, Male)

“I'm much more confident and

~

definitely more organised.”
(Final Year, Female)

Am—

“Although | still consider
myself a reserved person,

“I've built up oh my confidence this past
year as that is fundamental to the role. |
intend to keep pushing forward with my
confidence so that | can be the best, and

moast efficient teacher | can be.” (19 Year,
Male)

| feel more confident
talking fo strangers.” 2" a

“In certain areas, | gained
confidence and found my
own style of connecting to

“NMeetings and liaising with
different organisations, where |
lacked confidence more | am
now able to articulate much
easier and negotiate with
others.” (Postgrad, Female)

peaple which I've
embraced.” (Final Year, Female)

w.—ﬂ

“I'm far more confident and
enjoy social interaction much
more.” (Final Year, Male)

“...uni really gave me
grounding fo feel
confident in approaching
peaple from all walks of
life, eroded any
stereotypes I had before

31 Year, Female)

—_—

“Yes, being more confident has
helped me to become more engaged
in public life.” (Final Year, Male)

my degree and generally
made me mare open-
minded.” (Postgrad, Female)

e

—X

1.3 In what ways do they think their course/studying has helped them
develop those skills?

Across the groups, students generally agreed that the main skills gained through studying are
applicable to students across all AHSS subjects rather than being specific to their individual

course.

Students described the nature of AHSS courses as being more dependent on critical thinking and
less based on absolute truths, when compared with other courses like maths and sciences. As a
result, many felt that in order to succeed on their course they needed to be able to understand
wider perspectives/influences, be good at interpreting the validity and reliability of information
and be able to communicate their points using that information clearly. Students felt that these
skills are developed mainly through the requirement of most AHSS courses to be good at both
oral and written types of communication, working in groups to develop presentations or other
ideas and the necessity of questioning sources of information. As such the core skill set that
they believe most AHSS students gain from studying these types of subjects are around being

open minded, self-reflective, good at interpreting, thinking critically and communicating.
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When asked in what ways they felt the skills were valuable, interactions such as engaging with

people from different cultures and backgrounds and being able to understand different points of

view in discussions were commonly mentioned. Students also said that interpreting the reliability

of information and being more informed about the social context/influences was helpful when

viewing different things in the media/news and making decisions e.g. who to vote for.

Defining skills: Figure 4

And in what ways do you think your course/studying has helped you develop these skills, if it has at all?

Rather than skills being specific

to individual courses, students

tended to agree that they apply
across all AHSS subjects

General agreement that AHSS
courses tend to make you:

* Open minded

» Self reflective

» Good at interpreting
» Good communicators

"

Value of skills:

» Understanding different points
of view

= Able to interpret and evaluate
reliability of information on
various media

» More informed about social
context — helpful for
understanding politics/voting

= Getting job/career

* Engaging with others

“I think most skills overlap

- I do think studenis in these areas tend to have a
COUrses.” (Final Year, Male)

superior ability to write articufate and reasoned
arguments. I think there’s more of a focus on critical

thinking rather than leaming facts.” (- & 37 Year, Femals)
“Obviously it is also important, nof just in

English, to have a cultural and contextual
understanding in order fo further . _
understand your studies.” (1= ear, Female) There's a fot mare freedorm forper.sonar
thought on Humanities courses, no right or
wrong answer as long as you can back it up
“Good at working with facts that well" (20 & 37 Year, Male)
aren’t concrete, good interpretive
abilities.” (Postgrad, Female) ‘Religious studies helps with tolerance, open
mindedness and challenging of preconceived
¥ think Social Science/Humanities ideas/beliefs.” (2 & 3+ Year, Female)
students are encouraged to be very
reflective or self-critical " (Postgrad, Male)

‘. think there’s an element of being able to

“._.being able to write and communicate, u:;]d?r_srand hw;l ?n réar_ure. - think emp i;fhy Iﬁ a fT”
skills which are honed and nurtured during a alis require Uor Jo.lr;g ;TJ}' co;:i.seﬂan winout It
degree, are vital as a starting point in daily you may StTUgQie 10 ao Well.” (1=t Year, hiale)

life and career.” (Postgrad, Male)

“I feef that I am able to have far more
reasoned discussions with friends and

“I think social science skills are applicable in family about different issues.” [Final vear, Male)

the ‘real world’ of careers o a greafer degree
than in the hard sciences.” (1st Year, Male)
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Section 2: Life skills

This section looks at the skills AHSS students use in their daily life and how they

perceive their role in the community.

2.1 Which skills gained through their degree do they think help them
in their day to day life (not including employment or studying)?

A mixture of soft and hard skills were noted as being helpful in the daily lives of AHSS students.

In the main, students felt the skills developed from their degree which helped them day to day
were mainly soft skills, such as being open minded, confident and not taking things at face value

again cited.

Students also frequently discussed communication skills, specifically referring to greater abilities
in knowing how to talk to, and deal, with different people in a professional manner, often as a

result of group exercises and team work on their courses.

More practical, hard skills such as time or task management and being more organised were
also described as being helpful in daily life, particularly when it comes to budgeting their spend
and setting reminders for deadlines. However these skills may once again be a by-product of

going to university rather than specifically being directly gained from studying their course.




Life skills: Figure 5

your day to day life?
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P —

= Confidence

= Open mindedness

« Tolerance

- Better decision
making

= Listening

- Empathy

= Not taking things at
face value

“Confidence, organisation, thinking for
myself.” (Final Year, Female)

Thinking about skills which you have gained or developed through your degree, which skills do you use in

“‘Communicative and interpersonal skills far
sure. For example I've learned how to ask
for things in the most concise way possible,
at home and abroad. Dealing with people at
waork in the most appropriate manner. Also
political debates, being more understanding

and accepting rather than confrontational.”
(270 & 37 Year, Male)

“._sorting out ‘crap’ from ‘gold’ on any

sort of media outlet: telly, net etc.”
(Postgrad, Female)

= Time management

= Communication
m » Task management

« QOrganisation

“Being able to budget my spending,

confidence, organisational skills.”
(Final Year, Male)

L
“Being organised as well. Setting
reminders for oneself for

deadlines, as well as important
daily things to do.” (Postgrad, Male)

L—
"\

“Learning about the complexity &
misconceptions about other cultures
& beliefs has helped me challenge
the views of relatives & customers
at work.” (2 & 3 Year, Female)

“Meetings and liaising with different
organisation, where [ lacked
confidence more | am now able to
articulate much easier and negotiate
with others.” (Postgrad, Female)

N

2.2 Do they think any of the skills help them to be a better citizen?

Overall, most students felt that being able to think critically is a core skill that has helped them
to become a better citizen. In particular, some felt thinking critically leads them to making more
informed decisions about politics/current affairs, being more tolerant, empathetic and
understanding of different perspectives and cultures, especially when interacting/debating with

others and more confident to challenge injustices where they see them.

Having an increased desire to positively impact/give back, to educate others and create more
meaningful work were also ways students felt they have become better citizens and more

engaged with society, as they can see the direct benefits of their skills.
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Life skills: Figure 6

Are there any skills which you think help you be a better citizen or part of society?

Desire to positively
impact/give back

o

“Having the drive and
confidence to be able
to give back to
society such as

volunteering.” (Final
Year, Female)

Reduce bystander
effect

“The ability to create
work with a message
or with a lesson that
others can learn has,
in my apinion allowed
me to be a better part
of sociefy.” (1= Year,
Male)

“I think empathy is incredibly
important. it doesn'’t just help
with studying arts courses, but
helps you be a better person in
general, as it allows you fo
relate to other people and treat
them how you'd like fo be
treated. It also helps reduce the

—

Better

understanding of
politics / current

affairs

Engage in

conversations [

debating

“Tolerance, being open
minded, being able to
analyse the arguments of
politicians to engage
more fully in politics.” (2
& ¥ Year, Female)

“A desire to hear all
sides of a
debatesargument
before forming
opinions/making
decisions. Being willing
ta change ones own
views in response fo
debate/discussionsfear

“This course has put
me in front of people
of all different
backgrounds, 5o
these skills are
definitely something

that help me in lifet”
(1 Year, Male)

“Being analytical it is quite

bystander effects — if you've
important, one example is

learned to empathise witf ning new things.” @ &

3 Year, Female)

politics, sometimes because
of this lack of analytical
thinking citizens do not

others, you're more likely to
actually do something when you
see someone, even a stranger,

*...Being a critical thinker surely makes a

more respansible member of society. We

(hopefully) are equipped with the skills to
challenge injustice where we see it.”

in trouble.”™ (1= Year, Female) choose their politicians in the sCritical thinki
~ correct way.” (Postorad, Male) ! rfspecﬁu, o
J—— e — communication,
- : . understanding the
| don't take everything at face value — for existence of
example when | read the news papers | think alternative
about others views and why things happen perspectives.”
on a personal level " (2r & 3 Year, Female) {Postgrad, Mal&i]
H

{Postgrad, Male)

"l personally think
given the multicuitural
nafure of the globalised
world in which we live,
deveioping the ability fo

examine culture in a
non-aggressive
manner helps to create

a more harmornious
sociefy.” (1= Year, Femalg)

N
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Section 3: Employability skills

This section explores the skills which students believe are needed for their career,

whether they have them and how they will demonstrate them.

3.1 Which jobs/ career paths do AHSS students have in mind and do
they feel that studying AHSS courses leads them towards specific
careers?

Despite the groups being split by year of study, students in all groups, ranging from first years
to postgraduates, had some ideas about the career paths they wanted. Commonly mentioned

were careers in teaching, working in the civil service and working in translation.

Whilst students did acknowledge that certain courses can push you towards a specific career
route, e.g. studying law pushes you towards becoming a solicitor and studying SENI courses will
lead you to teaching, the main sentiment shared was that people who study AHSS courses
predominantly do so because of a love for, or enjoyment of, the subject they chose, rather than

picking it with a specific career path in mind.

Some students also felt that there exists stereotypes or assumptions about students who study
AHSS courses, e.g. if you study English or History you'll only want to become a teacher and if
you don’t do that you will become unemployed. However, even with some students wanting to
go into teaching, most felt that their course leaves them open to lots of options and many

different career paths due to it giving them transferable or adaptable skills.
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Employability skills: Figure 7

Have any of you already thought about the job you want and the field you want to work in? | Do you think

your course/subject gears you towards a specific career path?

“I think studying these kind of subjects are not 50
much about vocation, the subjects are chosen out
of love interest and enjoyment.” Postgrad, Female)

“Most students | have met on my
course study Politics out of passion as

opposed to Career prospects.™ (2r & 3=
Year, Female)

—

General agreement that tend to
study AHSS courses for
love/enjoyment of the subject

—

‘I actually chose my degree
with no infended career path.”
(Posigrad, Female)

“There’s definitely a belief that
studying English Lif can prepare
you for a lot of different jobs,
equally, there's the joke that if you
study English you'll be an English
feacher, and if not, you'll be
unemployed.” (Postgrad, Female)

~]

Assumptions/ stereotypes/
expectations about career paths
from AHSS exist e.g. if you
study English/history you'll only
want to be a teacher

“I'think a lot of peopie expect History
students to become feachers, but not
all of us want that'” (Postgrad, Malz)

T ——

“I think history opens many
different paths.” (Final Year, Male)

Some courses like “Law definitely steers towards

the solicitor/barrister route.”
(Final Year, Female)

S

languages/translation or law do
have a more set career path

Py |

I think my course leaves many different
career paths open and the skills you gain

Across all courses, most see “Unlike other courses, my course

themselves as having
transferable skills and numerous

can be applied fo almost any role, which is
one of the reasons | decided fo study if.” @m

& 37 Year, Male)

doesn’t rea.f!y lead oneto a Spﬁcmic
career field " (2~ & ¥4 Year, Femalg)

——-.___r

career paths available to them

3.2 What skills do AHSS students think employers want and how will
they demonstrate those skills to future employers?

Some AHSS students believe that employers value previous work experience of equal or greater
importance than their degree. However, this is not a concern for all, with some feeling that
having a degree shows potential employers that you will have skills and can be dedicated to

projects.

Across all groups, most students felt that they do already have many of the skills they would
need for their chosen career but believe they can always build on them, either by improving
those skills or acquiring new ones. Of the skills they believe employers are looking for, the most
commonly cited were people who are good communicators, someone who is adaptable and team

players.

A number of different methods for demonstrating their skills were given by AHSS students.
Having a strong CV and covering letter that demonstrates their achievements and how they can
lend their skills to the role is key but many felt that these were too limiting and that showing

skills such as good communication at the interview stage, or through a practical assessment at
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interview, would be the best way. Others felt that being proactive on your course and in societies,
or taking part in grad schemes to further improve or acquire new skills would also demonstrate
your skills to employers, whilst some felt that showing skills through on the job experience would
be better.

Employability skills: Figure 8

Thinking about future employers, what types of

And how do you think you can demonstrate these
skills to employers?

skills do you think they will be looking for?

+ Some think practical | think it's less about skills strong cv/ || Be proactive e.g. Demonstrate at
experience is more relevant and more about previous job covering letter J Join societies ':;;;‘:g.:;‘
than degree experience.” (Final Year, Male)

— |

“Despite many museums requiring this degree, getting the job
is often more reliant on prior experience.” (2= & 3 Year, Femalg)

I think | am developing what |

—=

“A very well written application and CV
heips, but you're really restricted in
what you can show within the confines
of an application and ten minute
interview — it's tough.” (Final Year, Male)

“Interviews can be seen as
the best oppartunity to show
these skills, as are a good
fester for both parties to see if
one would fit into the role and

« General belief that they
have skills employers
want but always aim to
acquire new/improve skills

hope to be able to practice in my
future career, but it would be

complacent to believe that | have

everything | need.” (Postgrad, Male)

—

“l would say that | already have many of the skills
needed to be a teacher.. However, | think | would
need fo get more experience...” Final ear, Male)

—

d—

e — culture.” (1= Year, Male)

A —

“Evidence of past achievements on
a CV." [Final Year, Malz)

“Take part in an inferview
type activity which can
display the skills they are
looking for.” (Final fear, Male)

“In applying for a summer’s English
teaching placement abroad, | had fo
undertake an interview in English and
Spanish, which demonsirated my
communicative ability. Also exira
curricular acfivities and maintaining
them regularly shows commitment and
reliability.” (= & 37 Year, Male)

" I
"In the industries | wish to join, you
always have to make presentations and

have a sirong portfolio of work.” (1% Year,
Female)

“Being acfive in the SU and
societies (planning events,
trips etc. — leaderships,
arganisation), getting work
experience, balancing uni
work, work & societies (time
management, priortising).”
(22 & 37 Year, Female)

—

“Employers generally want
quick learners with initiative.”
(2 & 3% Year, Femals)

= Think employers want good
communicators, someone
adaptable, team players

“The ability to work as part of a team .. problem
solving...communications and a strong sense of social
engagement will aiso | believe be desired.” (1% Year, Female)
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Section 4: Resources

This section will explore the resources AHSS students have used to help them with
recognising and developing their skills, as well as the resources they would like to

have.

4.1 What experience with their university/Students’ Union careers
services have they had and how did they find it?

Across all the groups, many students said they had not used the careers service at their
university/SU, with some citing it being too early as they are not in their final year, some not
knowing where to go/who to ask and others believing there to be no such service at their

university.

Of those who had, there were mixed reviews with some finding it to be really helpful for
supporting them on the basics like CV writing, applications and interview skills and others finding
them to be a bit too generalist, misadvising them on qualifications needed for certain jobs and

only pushing students towards the popular career routes.

As such, students sometimes felt that the services were possibly more helpful at undergraduate
level and think that the careers services could be improved by being more personalised and

tailored.
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Resources: Figure 9

Have you had any experience with your university or students’ union career services?

Some agreement that services
tend to be a bit too general and
only help you with popular career
routes

Feeling that the services need to
be more specific, tailored,
personal

General agreement that the
services are better at
undergraduate level

—— “I do think they try their best, —1
“Yes but | found that they “Yes | have, our but again careers advice “/ agree its better at undergrad
give you the most online careertiub in should be personalised.” level unsure what advice |
popular routes.” (Postgrad, particular is very (Postgrad, Female) would find helpful at this point,
Female) useful.” (1% Year, Female) N maybe C.V. wrting but its not
forthcoming from any
universities | have attended.”
“Most advice has ;. - - r"""'-...._____ {Postgrad, Female)
ave had experience with "
been general, not at my university career services I have but not Iqrs_ I know they have lots
all about specific which have helped a lot with of resources. Friends have used them to
skills.” (Final Year, CV. cover letters, tests and secure (not very well advertised)
Female) job application forms * (Final p!acemenfs a;;:d casual work fo use their “l once used career services, |
year, Male) Skills.” (2r? & 3rd Year, Male) don'’t think they know much as we
are way foo specialised. They
N might be good for undergraduate
rry—————— . I"\-...._ I students.” (Postgrad, Female)
sure where | would find No | go_fo quite a smar’fﬂumversrry and no \\\\
it.” (Final Year, Female) such thing was offered.” (Final Year, Femalg)

4.2 What other help or advice have AHSS students received around
articulating their skills?

When asked about the help or advice they had received to help them articulate their skills,
students cited a number of different sources. In the main, most students found doing their own
online research was useful in helping them to understand what would be required for certain
career paths, whilst others mentioned employability modules that were optional at their
university, employability award schemes, mock interviews, 1-2-1 sessions, workshops and

careers fairs.

Whilst students did find the majority of these sources to be helpful, it seems that they mostly
received advice on more basic things like writing a strong CV and application processes. Some
students did get more specific advice from personal tutors or their lecturers and others were
able to practise identifying their skills and how they can demonstrate them through employability

modules which were mentioned as being useful in more than one group.
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Resources: Figure 10

Have you had help or advice surrounding how best to articulate your skills and succeed in interviews?

Support accessed/used: o\ _/\

"I have attended talks related "The online employability module
to future career paths.” was great — it gave you tasks &
(27 & 31 Year Year, Female) assignments to work through where
you needed to identify skills, give
"We have an annual Employability festival, during examples of when you've
which lots of free & optional workshops run e.g. demonstrated themn etc.” (2 & 37
writing CVs, using LinkedIn, interview Year, Female)

techniques.” (2 & 3 Year Year, Female)

T e -\
" /\ - "I spent a lot of time

I have loved careers fairs. researching online, as well as

(st Year, Maje) speaking to academics in my

department who were

incredibly helpful.”
e\ (Final Year, Male)

"PhD supervisors and
research developer drop in M
sessions.” (Postgrad, Male)

"My personal tutor
—\ offered me advice.”
"We have a mentoring scheme (Final Year, Male)
at uni, I had careers advice
from the solicitor I was paired
up with.”
(Final year, Female)

4.3 What resources are missing or would AHSS students like to have
to help them identify and demonstrate skills in the future?

AHSS students recognise that there is already a lot of resources to help them and that they just
need to make more use of them. Some said they are already happy with the amount of
information they have and wouldn’t want any more/ too much because it could be overwhelming

or get lost amongst all the other information their university provides.

More support on how best to demonstrate or highlight their skills was a key resource students
would like, as although they do get CV writing support etc., it seems there is a gap between this
and actually knowing how to show the skills outside of this.

One way to address this for some is by tailoring or personalising information, perhaps by
matching their skills with career paths and not making it too general. Talks from past graduates
or alumni who did the same course, as well as talks from professionals or potential employers
on what they are looking for, and the different routes available, would also be appreciated so
they can see specifically how people with a similar skill set to them have used those skills and

what they need to do to achieve their career goals.
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Other students also mentioned that at the start of modules on their course it might be useful for

the lecturer to highlight what skills they will learn from that module and how it can be used.

Resources: Figure 11

What resources would be helpful to you for the following: Recognising the skills you have and how they can be used |

Understanding what skills you need for your future | Knowing how to best demonstrate the skills you have | Knowing where and how to
develop your skills or learn new skills 7

= Don't want too + Would like » Talks from past » More = Talks from
much support on how alumni / tailored/personali professionals /
information: best to graduates on sed advice rather potential
don't overwhelm, demonstrate/ same course than just info on employers about
useful info can highlight skills general skills and what they are
easily get lost and how to use popular career looking for
them routes
“I don't want any mor:;;n\ation ""'—‘-\ - —r.“ " .
at the moment. Mavbe when | aet “Subject specific workshops, “Tailored workshops and Someone in the field to talk to
to the end it will bey different Tgo compuisory at the start or end of career events would be or a point of contact with such
much information can be term for example.” (27 & 3 Year, Male) useful.” (2 & 37 Year, Male) people. Possibly a possibility to
overwhelming.” (Postarad, Female) talk to past alumni from the
: I “Tailored career sessions 1 thmk_ getting in touch with upwers:ty who studed the
) alumni who have taken m subject to see where they have
specifically geared towards °n my gotten and what they wished
“.__the problem with my history students, from people who| | Same course and hearing how | | : .
e X d thev approached emplovment ey has known while looking at
university is that there's almost understand what we do and our Y app ael 10y potential employment.” (st vear
too many resources._ It can be CUMTICUILM.” (Postarad, Male) would be helpful.” (Final Year, Male) Female) ’
quite confusing knowing who fo —
go to with different issues.” 1% e P -
Year, Female) _ 1 think every module should have an “A service that matches our 1 wou_fd try r_o network with
introduction whereby they tell you how observed/perceived strengths people in the industry and ask
y & gl the skills you'll learn will be applicable ith - their opinions.” (Final Year, Female)
to fater life.” (2™ & 3 Year, Female) Wilh Careers. (1st Year, Maie)

L —
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Conclusion

Overall, AHSS students generally have a good level of awareness about the skills that they
actually have. This is especially apparent when discussing skills gained from their course and
how that will help them with their future career goals rather than those that will help them in

their day to day life.

Positively, many AHSS students felt that their course leaves them open to a number of different
career paths due to having increased confidence in their abilities since going to university and a
range of transferable skills. However, it is important to recognise that not all of them are
interested in popular career routes traditionally associated with these types of courses e.g.
teaching. As such, more support around showing them how their specific skills and qualifications
can actually be demonstrated, as well as helping them to find roles and identify career paths

that are more specifically related to them will be key.




